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HISTORICAL THINKING MISSIONS PROJECT -LESSON PLANS 
Designed by: Kathryn Whitfield 

 

Notes:  

 Overall and Specific Expectations are taking from the Ontario Ministry of Education Grade 9 and 10 Canadian and 

World Studies, Revised Curriculum (2013) for CHC2D1-Canadian History since 1914. 

 Some of the lessons outlined here may take more than one day to cover. Length of lessons and in-class work time for 

students may be changed at the discretion of the teacher.  

 Lessons 4, 5 and 6 have two options. Option A is the on-site Historical Thinking Missions Fieldwork project with field 

trip on-site to the St. John’s Ward and the follow-up summative assignment –Creating an Exemplar of 

Commemoration. Option B is the in-school historical field work project with the Walking the Ward-Creating a Self-

Guided Tour assignment. Teachers may opt to do either one of these projects based on the location, proximity, 

learning and interests of their students to the specific case study option for this project. 

 Overall this project was taught in sequence over approximately 7 days.  

 

Lesson 1: Introduction to Toronto’s St. John’s Ward 
 

Focus Questions:  

 What is the St. John’s Ward?  Where is it located?  

 Who are the residents of this historic community and when did they live there?  

 What primary source documents can you use as evidence when trying to uncover a historic space that 
has seemingly been erased from the map and from public consciousness?  

 Is a historic space that was of historical significance in its time, but that no longer exists in the same 
form, still worthy of our study and recognition?  

 What historical thinking concepts can we draw upon to help us in our research and field work about 
the St. John’s Ward?   

 

Curriculum Expectations 

Overall expectations:  
Strand A: Historical Inquiry and Skill Development 
A1. Historical Inquiry: use the historical thinking process and the concepts of historical thinking when 
investigating aspects of Canadian history since 1914. 
A2. Developing Transferable Skills: apply in everyday contexts skills developed through historical 
investigation, and identify some careers in which these skills might be useful 
 
Specific Expectations:  
A1.1 formulate different types of questions to guide investigations into issues, events, and/or 
developments in Canadian history since 1914  
A1.5 use the concepts of historical thinking (i.e., historical significance, cause and consequence, continuity 
and change, and historical perspective) when analysing, evaluating evidence about, and formulating 
conclusions and/or judgments regarding historical issues, events, and/or developments in Canada since 
1914  
A2.3 apply the knowledge and skills developed in the study of Canadian history when analysing current 
social, economic, and/or political issues  
 
Strand B: 1914-1929 
B3. Identity, Citizenship, and Heritage: explain how various individuals, organizations, and specific 
social changes between 1914 and 1929 contributed to the development of identity, citizenship, and 
heritage in Canada (FOCUS ON: Continuity and Change; Historical Perspective) 
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B2.5 describe attitudes towards and significant actions affecting ethnocultural minority groups in Canada 
during this period (e.g., with reference to racism and anti-Semitism, segregation, discrimination in jobs 
and housing, residential schools, restrictions imposed by the Indian Act or the Chinese Immigration Act 
of 1923, groups helping new immigrants), and explain their impact. 
B3.1 explain how some individuals, groups, and/ or organizations contributed to Canadian society and 
politics during this period and to the development of identity, citizenship, and/or heritage in Canada   
Learning Goals 

Students will: 

 Gain an understanding of the historical background to the development of the St. John’s Ward 
Community between 1853 and 1925, with specific emphasis on the development of the community 
between 1884-1912.  

 Be introduced to a variety of different primary sources and multimedia materials about the Ward and 
will be asked to create a concept map which depicts key individuals, issues and characteristics of the 
Ward.  

 Review the 6 Historical Thinking Concepts and discuss how they might be used in our historical 
thinking activities to uncover the history of the Ward.  

Success Criteria 

Students will: 

 Be able to define the Who, What, When, Where, Why and How of the St. John’s Ward and be able to 
locate it in its geographical context in Toronto on a series of maps.  

 Students will be able to complete a concept map based on preliminary research, document analysis 
and viewing of a series of video clips of the history of the community.  

 Be able to discuss how to effective use a historical thinking framework and the 6 Historical Thinking 
Concepts in our research and fieldwork on the St. John’s Ward.  

Hook 

 In order to engage students in a discussion about the Ward the students will be asked to discuss 
historic spaces that they are familiar with but that no longer exist or where there is no 
acknowledgement, plaque or commemoration of its existence. They will share this information with a 
partner in a think-pair share 

 Students will then share their responses of places with the class in a large group discussion 

 Teacher will facilitate the debrief and ask the students what factors led to the destruction/demolition 
or erasure of this historic space and why they believe that efforts have not be made to commemorate 
it. 

 
Body--Part I: 

 Teacher will introduce the students to the historical background and context of Toronto’s St. John’s 
Ward. 

 Students will be given a concept map framework which identifies some of the key characteristics of 
the people, places, challenges and issues in the Ward. They will be asked to add branches to their 
maps in the viewing of the video.  

 Teacher will show video “The St. John’s Ward” from the Rogers Television program Structures (2012). 

 Following the video, the teacher will engage the classroom in a discussion to identify the Who, What, 
When, Where, Why and How of the Ward’s history and will clarify any questions.  

 Students will share their work with their classmates in small groups which will then be taken up as a 
large group.  

 
 
 
 
 



P a g e  | 4 

 

Part 2:  

 Students will be given a series of maps of the St. John’s Ward community from J.M.S. Careless’ 

Toronto to 1918: An Illustrated History Paperback – Jan 1 2002, and some Goad Fire Insurance 

Maps from the Digital Archives of the Toronto Public Library. 

 Teacher will review the historical thinking guideposts for identifying continuity and change  

 Students will work in small groups to complete a Continuity and Change comparison chart taking 

note of city and ward boundaries, uses of public and private spaces, building materials, street 

names, and overall the development of the city.  

Consolidation: Students will be asked to summarize their introductory findings about the Ward and will 
submit their concept maps for their teacher to check their knowledge and understanding.  

 

Lesson 2: Engaging in Inquiry-Based Learning and working with Primary Sources about Toronto’s St. 
John’s Ward 
 

Focus Questions:  

 What evidence is provided in archival historical photographs that can inform us about the people, 
places and events of historical significance in the Ward?   

 What were the living and environmental issues of growing up in the Ward (Consider the historical 
perspectives of men, women, children, workers and people of different immigrant groups)   

 What statistical data exists about the ethnicity, religion, property ownership, residency and tenancy in 
the Ward?   

 What historical thinking concepts can we draw upon to help us in our research and field work about 
the St. John’s Ward?   

 What conclusions can we draw about the hardships of life in the Ward? How did people spend their 
work and leisure times? What health concerns arose?  

Curriculum Expectations 

Overall expectations:  
Strand A: Historical Inquiry and Skill Development 

A1. Historical Inquiry: use the historical thinking process and the concepts of historical thinking when 
investigating aspects of Canadian history since 1914. 
A2. Developing Transferable Skills: apply in everyday contexts skills developed through historical 
investigation, and identify some careers in which these skills might be useful 
 
Specific Expectations:  
A1.1 formulate different types of questions to guide investigations into issues, events, and/or 
developments in Canadian history since 1914  
A1.2 select and organize relevant evidence and information on aspects of Canadian history since 1914 
from a variety of primary and secondary sources (e.g., primary sources: art works from the time, diaries, 
legislation, letters, maps, period newspapers, photographs, political cartoons, statistics, treaties; 
secondary sources: books and/or articles from the library, current newspaper or magazine articles, 
documentary and/or feature films or videos, information from websites, textbooks), ensuring that their 
sources reflect multiple perspectives  
A1.3 assess the credibility of sources and information relevant to their investigations (e.g., by considering 
the perspective, bias, accuracy, purpose, and context of the source and the values and expertise of its 
author)  
A1.4 interpret and analyse evidence and information relevant to their investigations, using various tools, 
strategies, and approaches appropriate for historical inquiry. 
A1.5 use the concepts of historical thinking (i.e., historical significance, cause and consequence, continuity 
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and change, and historical perspective) when analysing, evaluating evidence about, and formulating 
conclusions and/or judgments regarding historical issues, events, and/or developments in Canada since 
1914  
A2.3 apply the knowledge and skills developed in the study of Canadian history when analysing current 
social, economic, and/or political issues  
 
Strand B: 1914-1929 
B3. Identity, Citizenship, and Heritage: explain how various individuals, organizations, and specific 
social changes between 1914 and 1929 contributed to the development of identity, citizenship, and 
heritage in Canada (FOCUS ON: Continuity and Change; Historical Perspective) 
B2.5 describe attitudes towards and significant actions affecting ethnocultural minority groups in Canada 
during this period (e.g., with reference to racism and anti-Semitism, segregation, discrimination in jobs 
and housing, residential schools, restrictions imposed by the Indian Act or the Chinese Immigration Act 
of 1923, groups helping new immigrants), and explain their impact. 
B3.1 explain how some individuals, groups, and/ or organizations contributed to Canadian society and 
politics during this period and to the development of identity, citizenship, and/or heritage in Canada   

Learning Goals 

Students will: 

 Gain an understanding of the primary source evidence of people and places of historical significance 
in the Ward 

 Complete a document analysis activity and historical fieldwork using a different primary source and 
multimedia materials about the Ward. Document research findings in a graphic organizer 

 Review the strategies for doing primary source analysis and for evaluating historical significance. 
Success Criteria 

Students will: 

 Read, interpret and analysis historic archival photographs, statistics from tax assessment and census 
data records, interpret Goad’s Fire Insurance Maps, review a report from Charles Hastings, Chief 
Medical Officer about health, sanitation and overcrowding issues in the Ward 

 Be able continue to add to their understanding of the Who, What, When, Where, Why and How of the 
St. John’s Ward.  

 Students will practice their historical thinking skills in working with primary source photographs and 
documents and will document their research findings in a graphic organizer.  

 Students will also make a list of questions for further investigation that will be shared with the class as 
their exit slip.  

 Be able to discuss strategies for effectively working with primary source documents and in 
determining individuals, groups or events of historical significance.  

Hook 

 In order to prepare students for their research and in-class field work, the teacher will share a 
narrative piece that she has put together based on her own academic research of the history of the 
Ward. The intention here is to give students an overview as to the people, historic spaces and events 
of historical significance in the Ward.  

 The students will be asked to add to their concept maps as the narrative is being read to further 
extend their knowledge and understanding of the Ward. 

 
Body 
Part I: 

 Teacher will introduce to the students a series of different primary source materials that they are 
going to be working with today. The teacher will review with the students the importance of taking 
note of the Origin /Creator of the Source and its purpose as a primary source. Students will be asked 
what strategies they can use to interpret a historical photograph, analyze statistical data, interpret and 
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use a map, and how to document these research findings in a graphic organizer.  

 The students will be divided into groups of 5-6 and will be given research folders and a graphic 
organizer. Each group will have approximately 15-20 minutes to read, review, analyze and document 
their research findings, based on the following TWO Critical Questions:  

 1) What individuals, groups or events are historically significant in the history of the St. John’s 
Ward?  

 2) What or who in The Ward’s History should be recognized, remembered and/or commemorated 
and why?   

 

Here is the link to the Graphic Organizer: Graphic organizer ward 
 

Resource materials: Here are the resources materials that we used in our Merry-Go-Round Resource 

Finding activity 

 Photographs of the St. John’s Ward 

Images of the St. John’s Ward-archived images from the Toronto Archives 

 Here is the statistical data about the Ward 

ENGAGING IN INQUIRY ABOUT THE ST John’s Ward-Resources Compiled by Katy Whitfield 

 Here is the source materials about the Hastings Report-health, sanitation, and overcrowding 

issues 

Selections from the Toronto Medical Officer-Charles Hastings 1911 

 Goad’s Fire Insurance maps-1899, 1913 and 1924 

Goad’s Fire Insurance Maps 
 

 

Lesson 3: Engaging in Inquiry-Based Learning and working with Secondary Source Materials about 
Toronto’s St. John’s Ward 
 

Focus Questions:  

 What evidence is provided in secondary source materials written by historians, archivists, urban 
planners and other historical enthusiasts about the people, places and events of historical significance 
in the Ward?   

 What do these secondary materials offer as analyses of the challenges and issues of living in the 
Ward?  
 

Curriculum Expectations 

Overall expectations:  
Strand A: Historical Inquiry and Skill Development 
A1. Historical Inquiry: use the historical thinking process and the concepts of historical thinking when 
investigating aspects of Canadian history since 1914. 
A2. Developing Transferable Skills: apply in everyday contexts skills developed through historical 
investigation, and identify some careers in which these skills might be useful 
 
Specific Expectations:  
A1.1 formulate different types of questions to guide investigations into issues, events, and/or 
developments in Canadian history since 1914  
A1.2 select and organize relevant evidence and information on aspects of Canadian history since 1914 

https://canadianhistorynhss.files.wordpress.com/2015/03/graphic-organizer-ward.docx
https://canadianhistorynhss.files.wordpress.com/2015/03/images-of-the-st-johns-ward-archived-images-from-the-toronto-archives.pptx
https://vracanadianhistory.files.wordpress.com/2013/10/engaging-in-inquiry-about-the-st-johns-ward-resources-compiled-by-katy-whitfield.pdf
https://canadianhistorynhss.files.wordpress.com/2015/03/selections-from-the-hastings-report-1911.docx
https://canadianhistorynhss.files.wordpress.com/2015/03/goad-fire-insurance-maps.docx
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from a variety of primary and secondary sources (e.g., primary sources: art works from the time, diaries, 
legislation, letters, maps, period newspapers, photographs, political cartoons, statistics, treaties; 
secondary sources: books and/or articles from the library, current newspaper or magazine articles, 
documentary and/or feature films or videos, information from websites, textbooks), ensuring that their 
sources reflect multiple perspectives  
A1.3 assess the credibility of sources and information relevant to their investigations (e.g., by considering 
the perspective, bias, accuracy, purpose, and context of the source and the values and expertise of its 
author)  
A1.4 interpret and analyse evidence and information relevant to their investigations, using various tools, 
strategies, and approaches appropriate for historical inquiry. 
A1.5 use the concepts of historical thinking (i.e., historical significance, cause and consequence, continuity 
and change, and historical perspective) when analysing, evaluating evidence about, and formulating 
conclusions and/or judgments regarding historical issues, events, and/or developments in Canada since 
1914  
A2.3 apply the knowledge and skills developed in the study of Canadian history when analysing current 
social, economic, and/or political issues  
 
Strand B: 1914-1929 

B3. Identity, Citizenship, and Heritage: explain how various individuals, organizations, and specific 
social changes between 1914 and 1929 contributed to the development of identity, citizenship, and 
heritage in Canada (FOCUS ON: Continuity and Change; Historical Perspective) 
B2.5 describe attitudes towards and significant actions affecting ethnocultural minority groups in Canada 
during this period (e.g., with reference to racism and antisemitism, segregation, discrimination in jobs 
and housing, residential schools, restrictions imposed by the Indian Act or the Chinese Immigration Act 
of 1923, groups helping new immigrants), and explain their impact. 
B3.1 explain how some individuals, groups, and/ or organizations contributed to Canadian society and 
politics during this period and to the development of identity, citizenship, and/or heritage in Canada   
Learning Goals 

Students will: 

 Gain an understanding of the secondary source materials written about people and places of historical 
significance in the Ward.  

 Complete a document analysis activity and historical fieldwork using different secondary source 
materials about the Ward. Document research findings in a graphic organizer 

 Review the strategies for working with secondary source materials and in considering issues of 
credibility, bias, and perspective.  

Success Criteria 

Students will: 

 Read, interpret and analyze a series of articles and commentaries from historians, archivists, urban 
planners and historical enthusiasts of the St. John’s Ward  

 Students will practice their historical thinking skills in working with secondary source materials and 
will document their research findings in a graphic organizer.  

 Students will also make a list of questions for further investigation that will be shared with the class as 
their exit slip.  

Hook 

 Students will be asked to discuss monuments and commemorations in historic spaces in Toronto. 
They will be asked to make a drawing or to write a description of one of them that they are 
familiar with. They are then going to share it in a think pair-share. 
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Body 

 Teacher will present a Socratic lesson that will help students to make sense of the primary source 
materials that they were working with over the past couple of days. The teacher will show explicit 
patterns of continuity and change in the Ward and identify some of the challenges and issues facing 
residents and workers in the Ward. The materials will be share via PowerPoint presentation and notes 
will be shared with students.  .  

 The students will be given a package of secondary source materials about the St. John’s Ward will be 
given research folders and a graphic organizer. Students will continue to consider the TWO Critical 
Questions:  

 1) What individuals, groups or events are historically significant in the history of the St. John’s 
Ward?  

 2) What or who in The Ward’s History should be recognized, remembered and/or commemorated 
and why?   

Here is the link to the Graphic Organizer: Graphic organizer ward 
 

Resource materials:  

 The following is a PowerPoint Presentation on the boundaries, characteristics, living conditions, 

employment and uses of land, settlement and life challenges. 

 Engaging in Historical Inquiry-St. John’s Ward-Teaching notes-K. Whitfield 

 

 Here are the secondary source materials 

Engaging in Inquiry about The Ward-A series of Secondary Sources 

 

The Ward-One of Toronto’s more historic, yet forgotten, communities 

 

 

Lesson 4-OPTION A: Introduction to the Historical Thinking Missions Project—Field Trip and Field 
Work activity at Toronto’s St. John’s Ward 
 

Focus Questions:  

 What evidence of people, places and historical spaces do we still have evidence of in the St. John’s 
Ward? 

 What patterns of continuity and change might we be able to identify in conducting field work in the 
Ward?  

 How can we use our primary source document analyses in conjunction with our historical fieldwork 
in order to determine historical significance and who and what should be commemorated in the St. 
John’s Ward 

Curriculum Expectations 

Overall expectations:  
Strand A: Historical Inquiry and Skill Development 

A1. Historical Inquiry: use the historical thinking process and the concepts of historical thinking when 
investigating aspects of Canadian history since 1914. 
A2. Developing Transferable Skills: apply in everyday contexts skills developed through historical 
investigation, and identify some careers in which these skills might be useful 
 
Specific Expectations:  
A1.1 formulate different types of questions to guide investigations into issues, events, and/or 

https://canadianhistorynhss.files.wordpress.com/2015/03/graphic-organizer-ward.docx
https://vracanadianhistory.files.wordpress.com/2013/10/engaging-in-historical-inquiry-st-johns-ward-teaching-notes-k-whitfield.pptx
https://vracanadianhistory.files.wordpress.com/2013/10/engaging-in-inquiry-about-the-ward-a-series-of-secondary-sources.pdf
https://vracanadianhistory.files.wordpress.com/2013/10/engaging-in-inquiry-about-the-ward-a-series-of-secondary-sources.pdf
https://canadianhistorynhss.files.wordpress.com/2015/03/the-ward-one-of-torontos-more-historic-yet-forgotten-communities.docx


P a g e  | 9 

 

developments in Canadian history since 1914  
A1.4 interpret and analyse evidence and information relevant to their investigations, using various tools, 
strategies, and approaches appropriate for historical inquiry. 
A1.5 use the concepts of historical thinking (i.e., historical significance, cause and consequence, continuity 
and change, and historical perspective) when analysing, evaluating evidence about, and formulating 
conclusions and/or judgments regarding historical issues, events, and/or developments in Canada since 
1914  
A2.3 apply the knowledge and skills developed in the study of Canadian history when analysing current 
social, economic, and/or political issues  
 
Strand B: 1914-1929 
B3. Identity, Citizenship, and Heritage: explain how various individuals, organizations, and specific 
social changes between 1914 and 1929 contributed to the development of identity, citizenship, and 
heritage in Canada (FOCUS ON: Continuity and Change; Historical Perspective) 
B2.5 describe attitudes towards and significant actions affecting ethnocultural minority groups in Canada 
during this period (e.g., with reference to racism and anti-Semitism, segregation, discrimination in jobs 
and housing, residential schools, restrictions imposed by the Indian Act or the Chinese Immigration Act 
of 1923, groups helping new immigrants), and explain their impact. 
B3.1 explain how some individuals, groups, and/ or organizations contributed to Canadian society and 
politics during this period and to the development of identity, citizenship, and/or heritage in Canada   
Learning Goals 

Students will: 

 Be introduced to the Historical Thinking Missions Project and will learn about the 4 on-site missions 
that they must complete.  

 Students will organize themselves in small groups and prepare themselves to go on the field trip.  
  

Success Criteria 

Students will: 

 Students will begin to refine their research focus in determining who and what they will 
commemorate in the Ward.  

 Students will also make a list of questions for further investigation that they will want to answer 
when doing their field work 

Body 

 Teacher will present to the students an introduction to the contemporary boundaries of the War and 
will present with students the 4 historical thinking missions they are to carry out 

 Students will be given their Historical Thinking Mission Booklets and will determine what source 
materials they will want to bring from the classroom with them on their field trip.  
 

Resource materials: 

This is a link to the Historical Thinking Missions Fieldwork Booklet 

Historical Thinking Missions revised 2015 

 

 

 

 

https://vraleadership.files.wordpress.com/2015/03/historical-thinking-missions-revised-2015.pdf
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Lesson 5-OPTION A: Consolidation of the Historical Thinking Missions Project—Field Trip and Field 
Work activity at Toronto’s St. John’s Ward and introduction to the summative activity for the unit 
 

Focus Questions:  

 What evidence gathered from fieldwork conducted in the St. John’s Ward helped to determine who 
and what should be commemorate in the Ward and why?  

 In what ways could individuals, groups or historical spaces be commemorated in the Ward?  

Curriculum Expectations 

Overall expectations:  
Strand A: Historical Inquiry and Skill Development 

A1. Historical Inquiry: use the historical thinking process and the concepts of historical thinking when 
investigating aspects of Canadian history since 1914. 
A2. Developing Transferable Skills: apply in everyday contexts skills developed through historical 
investigation, and identify some careers in which these skills might be useful 
 
Specific Expectations:  
A1.1 formulate different types of questions to guide investigations into issues, events, and/or 
developments in Canadian history since 1914  
A1.4 interpret and analyse evidence and information relevant to their investigations, using various tools, 
strategies, and approaches appropriate for historical inquiry. 
A1.5 use the concepts of historical thinking (i.e., historical significance, cause and consequence, continuity 
and change, and historical perspective) when analysing, evaluating evidence about, and formulating 
conclusions and/or judgments regarding historical issues, events, and/or developments in Canada since 
1914  
A2.3 apply the knowledge and skills developed in the study of Canadian history when analysing current 
social, economic, and/or political issues  
 
 

Learning Goals 

Students will: 

 Share the findings of their field research with their classmates. 

 Create a brainstorming sheet which asks them to identify more specifically: 

 What or who in The Ward’s History should be recognized and why?  

 In what ways could individuals, groups or historical spaces be commemorated? 

  Students will learn about the summative assignment and will gather their in-class research and field 
work notes in preparation to complete the summative task-creating an exemplar of remembrance  

Success Criteria 

Students will: 

 Students will complete a brainstorming sheet which asks them to identify what or who in The Ward’s 
History should be recognized and why? In what ways could individuals, groups or historical 
spaces be commemorated? 
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Body 
Teacher will present to the students the summative assignment for this unit: Recognizing and 
commemorating the experiences of the residents of the St. John’s Ward and the historical significance 
of places and spaces in the community- Creating an exemplar of remembrance  

 

Resource materials: 

 This is a link to the Summative Assignment  

Recognizing and commemorating the experiences of the residents of the St-revised 

 

Lesson 6-Option A: Sharing Summative Assignments-Creating an exemplar of remembrance  

Focus Questions:  

 What are the different individuals, groups or events that are worthy of remembrance, recognition and 
commemoration in the Ward?   

Curriculum Expectations 

A1.1 formulate different types of questions to guide investigations into issues, events, and/or 
developments in Canadian history since 1914  
A1.2 select and organize relevant evidence and information on aspects of Canadian history since 1914 
from a variety of primary and secondary sources (e.g., primary sources: art works from the time, diaries, 
legislation, letters, maps, period newspapers, photographs, political cartoons, statistics, treaties; 
secondary sources: books and/or articles from the library, current newspaper or magazine articles, 
documentary and/or feature films or videos, information from websites, textbooks), ensuring that their 
sources reflect multiple perspectives  
A1.4 interpret and analyse evidence and information relevant to their investigations, using various tools, 
strategies, and approaches appropriate for historical inquiry. 
A1.5 use the concepts of historical thinking (i.e., historical significance, cause and consequence, continuity 
and change, and historical perspective) when analysing, evaluating evidence about, and formulating 
conclusions and/or judgments regarding historical issues, events, and/or developments in Canada since 
1914  
A1.6 evaluate and synthesize their findings to formulate conclusions and/or make informed judgments 
or predictions about the issues, events, and/or developments they are investigating  
 
B1: Developing Transferable Skills 
Throughout this course, students will:  
A2.2 apply in everyday contexts skills and work habits developed through historical investigation (e.g., 
use skills to assess the credibility of sources, understand and appreciate multiple perspectives and engage 
in informed discussions, detect bias, understand historical context; apply work habits such as 
collaborating with peers or taking initiative)  
A2.3 apply the knowledge and skills developed in the study of Canadian history when analysing current 
social, economic, and/or political issues  
Learning Goals 

Students will: 

 Share their summative assignments which illustrate their historical thinking skills and their abilities to 
think critically and creatively through their assignments, their responses to the critical unit questions.  

 
 
 

https://vraleadership.files.wordpress.com/2015/03/recognizing-and-commemorating-the-experiences-of-the-residents-of-the-st-revised.pdf
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Success Criteria 

Students will: 

 Students will present their creative exemplars of commemoration in small groups or in front of the 
class, at the discretion of the teacher.  

Body 
 Students will present their creative exemplars of commemoration assignments 

 

 A debrief and reflection activity to review and assess what the students learned will be carried out 

following the presentations. 

 

Lesson 4-OPTION B: Introduction to the WALKING THE ST. JOHN’S WARD 
Creating a Historical Thinking Explorations’ Walking Tour in Toronto’s St. John’s Ward 

Focus Questions:  

 What evidence of people, places and historical spaces do we still have evidence of in the St. John’s 
Ward? 

 What patterns of continuity and change might we be able to identify in conducting field work in the 
Ward?  

 How can we use our primary source document analyses in conjunction with our historical fieldwork 
in order to determine historical significance and who and what should be commemorated in the St. 
John’s Ward 
 
 

Curriculum Expectations 

Overall expectations:  
Strand A: Historical Inquiry and Skill Development 
A1. Historical Inquiry: use the historical thinking process and the concepts of historical thinking when 
investigating aspects of Canadian history since 1914. 
A2. Developing Transferable Skills: apply in everyday contexts skills developed through historical 
investigation, and identify some careers in which these skills might be useful 
 
Specific Expectations:  
A1.1 formulate different types of questions to guide investigations into issues, events, and/or 
developments in Canadian history since 1914  
A1.4 interpret and analyse evidence and information relevant to their investigations, using various tools, 
strategies, and approaches appropriate for historical inquiry. 
A1.5 use the concepts of historical thinking (i.e., historical significance, cause and consequence, continuity 
and change, and historical perspective) when analysing, evaluating evidence about, and formulating 
conclusions and/or judgments regarding historical issues, events, and/or developments in Canada since 
1914  
A2.3 apply the knowledge and skills developed in the study of Canadian history when analysing current 
social, economic, and/or political issues  
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Strand B: 1914-1929 
B3. Identity, Citizenship, and Heritage: explain how various individuals, organizations, and specific 
social changes between 1914 and 1929 contributed to the development of identity, citizenship, and 
heritage in Canada (FOCUS ON: Continuity and Change; Historical Perspective) 
B2.5 describe attitudes towards and significant actions affecting ethnocultural minority groups in Canada 
during this period (e.g., with reference to racism and antisemitism, segregation, discrimination in jobs 
and housing, residential schools, restrictions imposed by the Indian Act or the Chinese Immigration Act 
of 1923, groups helping new immigrants), and explain their impact. 
B3.1 explain how some individuals, groups, and/ or organizations contributed to Canadian society and 
politics during this period and to the development of identity, citizenship, and/or heritage in Canada   

Learning Goals 

Students will: 

 Be introduced to the WALKING THE ST. JOHN’S WARD- Creating a Historical Thinking Explorations’ 
Walking Tour in Toronto’s St. John’s Ward project. 

 Students will organize themselves in small groups and prepare themselves to begin creating their self-
guided walking tours  

Success Criteria 

Students will: 

 Students will begin to refine their research focus in determine their focus on a) historic objects, b) 
historic spaces and buildings, c) individuals and groups’ stories, d) issues of health, sanitation and 
overcrowding  

 Students will also make a list of questions for further investigation that they will want to answer 
when doing their field work 

Hook:  

 Teacher will have each student use an IPAD from the IPAD Cart and will have them work with the 
Toronto in Time App and Website http://citiesintime.ca/toronto/This app created by Historica and 
the Canadian Encyclopedia features primary and secondary source material about the St. John’s Ward 
and historical people and places in Toronto.  

 Students will work with the Then and Now image gallery part of the app and will review ways in 
which they can describe the historic spaces they are going to feature in their walking tours.  

Body 
Part I: 

 Students will evaluate historical and contemporary photographs of the St. John’s Ward organized 
under the theme of Then and Now. 

 Students will be introduced to the Walking Tour assignment, and will determine what source 
materials they have worked with already or that they need to go back and review as part of their in-
class field work before beginning this assignment.   
 

Resource materials: 

This is a link to the summative unit assignment  

Creating a Historical Thinking Explorations Tour in Toronto-revised 

 

 

 

 

http://citiesintime.ca/toronto/
https://vraleadership.files.wordpress.com/2015/03/creating-a-historical-thinking-explorations-tour-in-toronto-revised.pdf
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Lesson 5-Option B: Sharing Summative Assignments-Walk the Ward- Creating a Historical Thinking 
Explorations’ Walking Tour in Toronto’s St. John’s Ward 

 

Focus Questions:  

 What are the different individuals, groups, objects, stories, and historic spaces that are worthy of 
remembrance, recognition and commemoration in the Ward? What might these objects, individuals or 
events teach up about life in the Ward in 1911? 

Curriculum Expectations 

A1.1 formulate different types of questions to guide investigations into issues, events, and/or 
developments in Canadian history since 1914  
A1.2 select and organize relevant evidence and information on aspects of Canadian history since 1914 
from a variety of primary and secondary sources (e.g., primary sources: art works from the time, diaries, 
legislation, letters, maps, period newspapers, photographs, political cartoons, statistics, treaties; 
secondary sources: books and/or articles from the library, current newspaper or magazine articles, 
documentary and/or feature films or videos, information from websites, textbooks), ensuring that their 
sources reflect multiple perspectives  
A1.4 interpret and analyse evidence and information relevant to their investigations, using various tools, 
strategies, and approaches appropriate for historical inquiry. 
A1.5 use the concepts of historical thinking (i.e., historical significance, cause and consequence, continuity 
and change, and historical perspective) when analysing, evaluating evidence about, and formulating 
conclusions and/or judgments regarding historical issues, events, and/or developments in Canada since 
1914  
A1.6 evaluate and synthesize their findings to formulate conclusions and/or make informed judgments 
or predictions about the issues, events, and/or developments they are investigating  
 
B1: Developing Transferable Skills 
Throughout this course, students will:  
A2.2 apply in everyday contexts skills and work habits developed through historical investigation (e.g., 
use skills to assess the credibility of sources, understand and appreciate multiple perspectives and engage 
in informed discussions, detect bias, understand historical context; apply work habits such as 
collaborating with peers or taking initiative)  
A2.3 apply the knowledge and skills developed in the study of Canadian history when analysing current 
social, economic, and/or political issues  
Learning Goals 

Students will: 

 Share their summative assignments which illustrate their historical thinking skills and their abilities to 
think critically and creatively through their assignments, their responses to the critical unit questions. 

 
  
Success Criteria 

Students will: 

 Present their Historical Thinking Explorations’ Walking Tours in Toronto’s St. John’s Ward in small groups 
or in front of the class, at the discretion of the teacher.  

 Share their self-guided tour pamphlets as if they are our tour guides and will ask us to complete along 
with them the historical thinking challenges they have come up with for potential walkers. 
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Body 
Students will present their creative exemplars of commemoration assignments 
 

A debrief and reflection activity entitled “Reflecting on What you have learned during the Historical 

Thinking Missions Project” will be presented to the students to review and assess what have they 

learned, following the presentations. 

 

historical thinking feedback 

 

  

https://vraleadership.files.wordpress.com/2015/03/historical-thinking-feedback.pdf
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OVERVIEW OF OVERALL AND SPECIFIC CURRICULUM EXPECTATIONS COVERED IN 

THIS HISTORICAL THINKING MISSIONS AND EXPLORATIONS PROJECT 

Source: The Ontario Curriculum for Canadian and World Studies. Canadian History since World 

War I. Grade 10 Academic. (CHC2D1). 2013 (p.107-113) 

Strand A: Historical Inquiry and Skill Development 

Overall Expectations:  

A1. Historical Inquiry: use the historical thinking process and the concepts of historical thinking 

when investigating aspects of Canadian history since 1914. 

A2. Developing Transferable Skills: apply in everyday contexts skills developed through historical 

investigation, and identify some careers in which these skills might be useful.  

 

Specific Expectations:  

A1: Historical Inquiry 

A1. Historical Inquiry Throughout this course, students will:  

A1.1 formulate different types of questions to guide investigations into issues, events, and/or 

developments in Canadian history since 1914  
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A1.2 select and organize relevant evidence and information on aspects of Canadian history since 1914 

from a variety of primary and secondary sources (e.g., primary sources: art works from the time, 

diaries, legislation, letters, maps, period newspapers, photographs, political cartoons, statistics, 

treaties; secondary sources: books and/or articles from the library, current newspaper or magazine 

articles, documentary and/or feature films or videos, information from websites, textbooks), 

ensuring that their sources reflect multiple perspectives  

A1.3 assess the credibility of sources and information relevant to their investigations (e.g., by 

considering the perspective, bias, accuracy, purpose, and context of the source and the values and 

expertise of its author)  

A1.4 interpret and analyse evidence and information relevant to their investigations, using various 

tools, strategies, and approaches appropriate for historical inquiry. 

A1.5 use the concepts of historical thinking (i.e., historical significance, cause and consequence, 

continuity and change, and historical perspective) when analysing, evaluating evidence about, and 

formulating conclusions and/or judgments regarding historical issues, events, and/or developments 

in Canada since 1914 ( 

A1.6 evaluate and synthesize their findings to formulate conclusions and/or make informed 

judgments or predictions about the issues, events, and/or developments they are investigating  

B1: Developing Transferable Skills 

Throughout this course, students will:  

A2.2 apply in everyday contexts skills and work habits developed through historical investigation 

(e.g., use skills to assess the credibility of sources, understand and appreciate multiple perspectives 

and engage in informed discussions, detect bias, understand historical context; apply work habits 

such as collaborating with peers or taking initiative)  

A2.3 apply the knowledge and skills developed in the study of Canadian history when analysing 

current social, economic, and/or political issues  

 

Strand B: Canada 1914-1929 

B1. Social, Economic, and Political Context: describe some key social, economic, and political events, 

trends, and developments between 1914 and 1929, and assess their significance for different groups in 

Canada (FOCUS ON: Historical Significance; Historical Perspective)  

B2. Communities, Conflict, and Cooperation: analyse some key interactions within and between 

different communities in Canada, and between Canada and the international community, from 1914 
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to 1929, and how they affected Canadian society and politics (FOCUS ON: Historical Significance; 

Cause and Consequence)  

B3. Identity, Citizenship, and Heritage: explain how various individuals, organizations, and specific 

social changes between 1914 and 1929 contributed to the development of identity, citizenship, and 

heritage in Canada (FOCUS ON: Continuity and Change; Historical Perspective) 

Specific Expectations: 

B1. Social, Economic, and Political Context FOCUS ON: Historical Significance; Historical Perspective 

By the end of this course, students will:  

B1.1 analyse historical statistics and other primary sources to identify major demographic trends in 

Canada between 1914 and 1929  

B1.3 describe some key economic trends and developments in Canada during this period (e.g., with 

reference to the wartime economy, new manufacturing sectors, postwar recession, consumerism, 

buying on credit, unions, rising prices), and assess their impact on various groups in Canada  

B1.4 explain the impact on Canadian society and politics of some key events and/or developments 

during World War I  

B2. Communities, Conflict, and Cooperation FOCUS ON: Historical Significance; Cause and 

Consequence By the end of this course, students will:  

B2.5 describe attitudes towards and significant actions affecting ethnocultural minority groups in 

Canada during this period (e.g., with reference to racism and anti-Semitism, segregation, 

discrimination in jobs and housing, residential schools, restrictions imposed by the Indian Act or the 

Chinese Immigration Act of 1923, groups helping new immigrants), and explain their impact. 

B3. Identity, Citizenship, and Heritage FOCUS ON: Continuity and Change; Historical Perspective  

By the end of this course, students will:  

B3.1 explain how some individuals, groups, and/ or organizations contributed to Canadian society 

and politics during this period and to the development of identity, citizenship, and/or heritage in 

Canada  

B3.4 describe Canadian immigration policy during this period (e.g., with reference to the 1919 

Immigration Act, the Chinese Immigration Act of 1923), and analyse immigration to Canada, with a 

focus on the different groups that came here and how they contributed to identity and heritage in 

Canada (e.g., the origin of immigrants, why they came, where they settled, the degree to which they 

integrated into the dominant culture of the time in Canadian society and/or remained distinct, their 

cultural contributions) Sample questions: “What were some of the push/pull factors that influenced 

different groups of immigrants coming to Canada during this period?.  


